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FOREWORD

2014

Foreword

THE MOTHER TONGUE

The Mother Tongue, Book 11, An Elementary
English Grammar is over one hundred years
old, yet it still has a loyal following. For
some, it is a supplemental grammar
reference; for others, it is a primary grammar
text used for students in the middle grades,
somewhere between fifth and tenth grades.
This text,written by George Lyman
Kittredge and Sarah Louise Arnold, was
originally. published in 1901, but/was
published in a revised edition in 1908. It is
known as Book II because its companion
book The Mother Tongue Book I'was written
for younger children. Book Iisnot a
prerequisite to The Mother Tougue Book II.
Any further reference to The Mother Tongue
will refer to Book II by Kittredge and Arnold.

Why republish a century-old grammar
book? We were drawn to The Mother Tongue
following the recommendation of
grammarians who knew better than we, but
we found the vintage format difficult to
utilize in our homeschools. We wanted the
excellent content of The Mother Tongue, but in
a more readable, modern font and layout.

The written exercises in The Mother Tongue
are excellent and unlike those found in any
recent grammar book. The sentences in these
exercises, most of which are taken from
literature, are an outstanding ingredient of
The Mother Tongue. Students with a sharp eye
will recognize lines from Shakespeare,
Bronte, Dafoe, and many others. These
sentences not only give students challenging

practice working with English grammar,
they will expand their vocabulary and build
writing skills.

We wanted our students to complete the
excellent practice exercises, but found it
particularly time-consuming for them to
work the exercises from the old format. In
republishing this classic, we wanted to bring
these exercisesto,a new,generation of
students.

METHODOLOGY.IN ADAPTING A
CLASSIC

The reformatted and revised edition of The
Mother Tonguethat you hold in your hands,
as well as the companion workbooks, is our
answer. We preserved the original text of the
first edition almost exactly, making only
insignificant changes to make it more
readable. Welincorporated exercises and
improvements from the 1908 revised edition.
If you are a fan of the revised edition, you
will notice that the structure of this book is
patterned on the first edition, but the written
exercises include improvements from the
revised edition. We also have included the
very useful appendices on capitalization,
punctuation, and syntax that are found in
the revised edition.

You will find all of the same outmoded (yet
wonderful) terms and all of the same
challenging exercises that were in the
original The Mother Tongue.

Certain examples and student exercises will
seem dated to today’s students, but we have
kept them intact. For instance, modern
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grammar books have dispensed entirely
with teaching students the pronouns thee
and thou or the verb forms shalt and wert.
This could be distracting, but we find that it
is very valuable for students to understand
these old forms of English, enabling them to
read old books without fear. Likewise, The
Mother Tongue uses old-fashioned terms such
as “genitive case” for possessive case and
“preterite,” for past tense. These terms
remain in place, with footnotes, margin
boxes, or parenthetical reminders of what
that term means. There is value in knowing
these old terms, particularly for those
students who will studysother laniguages:

New features. We have added some features
that we think modern students will find
particularly helpful. Margin boxes contain
definitions or summary information from
chapters to make it easier to study and to
remember the key information from.that
chapter. New footnotes throughout the text
assist the teacher with unfamiliar terms that
have fallen out of use.

We have also added punctuation and
capitalization practice exercises to the
student workbooks. Appendices on
capitalization and punctuation rules, which
are from The Mother Tongue Revised Edition,
are included in the textbook. For students
who need practice in applying punctuation
and capitalization rules, our student
workbooks contain extra practice exercises.
We created these exercises by removing all
capitals and punctuation from sentences
taken from The Mother Tongue and from
literature. Students are asked to copy the
sentences, correcting all punctuation and
capitalization.

THE COMPANION BOOKS

The Mother Tongue Adapted for Modern
Students is a textbook with over 350 pages of
grammar instruction, reference, and practice
exercises.

The Mother Tongue Student Workbook 1 and
The Mother Tongue Student Workbook 2
provide all of the written exercises in a
consumable format. Students are given space
to complete the work directly on the page.

The Mother Tongue Student Workbook Key 1
and 2 provide answers for the workbook
exercises. Until now, no key has been
availablefor The Mother Tongue.

FOR THE TEACHER

The Mother Tongue is organized by chapter.
Main points in each chapter are divided into
numbered sections and.are often referenced
by-section number:The section numbering
continues chronologically to the end of the
book and are used as a handy reference. This
section numbering comes directly from The
Mother-longuefirst edition.

Most chapters include written exercises so
the student can put the concept into practice.
Some chapters have more practice than
others, and some chapters do not have
written practice exercises.

Scope and Sequence. The Mother Tongue
teaches students the fundamentals of
English grammar, as well as advanced
grammar concepts. Students learn parts of
speech, sentence analysis, noun cases, verb
tenses, inflection and syntax. The chapters
are progressively more challenging.

The Mother Tongue is an ideal resource for
your student after he has completed an
elementary grammar program.



How to Use The Mother Tongue. Some
homeschooling families prefer to use The
Mother Tongue as an oral grammar resource,
reading aloud the sections and working the
exercises together, a little bit each day.

Others like to use The Mother Tongue as a
primary grammar text. The text can be used
for three to four years in the middle grades,
beginning as early as 5th grade and taking a
slow pace, or beginning in high school
taking an accelerated pace.

We have taught our multiple-age kids The
Mother Tongue together by reading the
chapter aloud in a group after which
students work the written exercises
independently. Occasionally we work the
exercises together orally only.

The Mother Tongue is also anvexcellent

grammar reference book to keep on your
shelf.

Managing the Workload

The exercises provide students.with plenty
of opportunity to sharpen their grammar
skills. Some students will not require all of
the exercises to master the skill or concept.
As the teacher, you must feel free to assign
the appropriate amount to your students.

In the following pages, we offer three paces:
a three-year plan, a two-year plan, and an
accelerated one-year plan. These paces are
only a guideline to help get you started.

Amy M. Edwards
Christina J. Mugglin
Editors

Foreword
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TEACHING SCHEDULES

Three Year Plan
The three year plan covers the first half of The Mother Tongue in one year and the last half in

two years. In this plan, the early lessons are assumed to be review and the pace slows down
considerably as the more challenging concepts are introduced. Additional capitalization and

punctuation practice exercises can be done at the teacher’s discretion.

10

Year One: Complete The Mother Tongue Student Workbook 1, which covers the first 75
chapters of The Mother Tongue.

Year Two: Complete chapters 76-110 of The Mother Tongue Student Workbook 2.
Year Three: Complete chapters 111-143 of The Mother Tongue Student Workbook 2.

Year 1: First
Semester

Wks Chap
112
234

3 56

478

51 9-10

6  11-12

7| 13-14

8 | 15-16

9 17-18

10

11

12

13

14

15

16

17

18

19-20

21-22

23-24

25-26

27-28

29-30

31-32

33-34

35-36

1: Second
Wk

12

13

14

15

16

17

18

19

28

29

30

31

32

33

34

35

36

37-38
39-40
41-42
43-44
45-46

47-48,
Review

49-50
51-52
53-54
55-56
57-60
61-62
63-64
65-67
68-70

71-72

Review,

73

74-75

Year 2: First

(TR IT

277

|3l

11493

12 1 94

1111

2 112

3 413

4T79

10

11

12

13

15

16

17

85

86

87

88

89

Review

90

91

92

15

29

30

31

32

33

34

35

36

~‘ 13195
14 96
—

97

98

99

100

101

102

103

104

105

106

107

108

109

110

4 114

5115

6 | Review

.I.

116
.|. )
8 117

9 118

10

11

12

13

14

15

16

17

18

119

120

121

122

123

124

125

126

127

M Year 2: Se]nd t 02 OYear 3

12

13

14

15

16

17

18

19

28

29

30

31

32

33

34

35

36

econd
ster

128
129
130
131
132

133

134
135
136
137
138
139
140
141
142

143



Two Year Plan

Teaching Schedules

The two year plan covers The Mother Tongue Student Workbook 1 in one year, and The Mother
Tongue Student Workbook 2 in one year. Students cover about two chapters a week. Additional
capitalization and punctuation practice exercises can be done at the teacher’s discretion.

Year 1: First Semester Year 1: Second Semester

Weeks Chapters
1 12
2 34
3 56
478
51 9-10
64 11-12
7_ 13-14

8 | 15-16

9 17-18

10 1 19-20

11 | 21-22

12 | 23-24

13 1 25-26

14 | 27-28

15 | 29-30

16 ' 31-32

17 1 33-34

18 | 35-36

Weeks
11
12
13
14
15

16

17, | 49-50

18

19

28

29

|
30

31

32

33

34

35

36

Chapters
37-38
39-40
41-42
43-44

45-46

47-48, Review

51-52

53-54

|
55-56

I
57-60

61-62

63-64

65-67

68-70

Year 2: First Semester
Weeks Chapters
1 76-77

2 78-79

3 80-81

4 82-83

5 84-85

6 | 86-87

7 | 88-89

8 Review, 90-91

9 1 92-93

10 1 94-95
11 96-97_
12 98-9_9
13 | 100-101

1421102-103

71-72
Review, 73

74-75

18 1 107-108

Year 2: Second Semester

Weeks

11
12
13
14
15

167

31
32
33
34
35

36

Chapters

109-110
111-112
113-114
115-116
117-118
119-120
121_-122
125—124

125-126

I 127-128

129-130

131-132

133-134

135-136

137-138

139-140

141-142

143

11
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One Year Accelerated Plan

This plan will help advanced grammar students quickly get through The Mother Tongue in one
year. The Mother Tongue Student Workbook 1 is covered in 12 weeks and Student Workbook 2 is
covered in the remaining 24 weeks.This plan assumes that chapters 1-75 will be review for the
student. Additional capitalization and punctuation practice exercises can be done at the
teacher’s discretion. Students work about five days a week.

Week Chapters Week Chapters Week Chapters Week Chapters

o1 Q2 Q3 04
1 1-10 10 | 61-67 11| 97-98 28 116-117

2 11-15 11| 68-71 12 99 29 | 118-119

3 1623 12 7275 13 | 100-101 30 | 120-122

4 2431 | 13| 76-80 14 102-104 31123124

5 3239 14, 8164 15 405:106 : 3 125196

6 | 40-46 15 | 8588 16 | 107-109 33:127-128

7 | 4750 16 | 8990 17 e 34 128-136

8 | 51-53 17 91-94 18 | 112-114 : 35 | 137-140

9 5460 St | S |36

18 | 95-96 19 | 115 I 36 141-143

12



Preface to the Original Mother Tongue Book II

PREFACE TO THE ORIGINAL MOTHER TONGUE BOOK II

1901

The purpose of this book is to set forth the
elements of English grammar in their
relation to thought and the expression of
thought. This object has been the guiding
principle in the selection and arrangement of
material, in the treatment of forms and
constructions, and in the fashioning of the
very numerous illustrative exercises.

The Introduction explains in simple
language certain general conceptions too
often ignored in the study of grammar: the
nature of language, its relation to thought
and to style, the processes which affect its
growth and decay, the province of grammar,
and the relation of grammar to usage. These
chapters are intended to be read aloud by
the pupils or by the teacherand to serve as
the basis for informal discussion in the
classroom. The pupil should not be allowed
to study them mechanically. Above all
things, he should not try to learn them:by
heart. The main principles which'they
embody are summed up in chapter 1, page 1,
with which the definite study of grammar
begins.

Chapters 2-58 deal primarily with the parts
of speech and with their combination into
sentences in the expression of thought. In
this part of the book only so much inflection
is included as is necessary for an
understanding of the structure of sentences.
As soon as the pupil has learned something
of the nature of substantives and verbs, he is
introduced to simple sentences, and from
this point to the end of chapter 56, the study
of analysis and synthesis is carried on in

connection with the treatment of the parts of
speech until all the main elements of
sentence-structure have been exemplified.
Chapter 57 sums up, by way of review, the
analytical processes with which the pupil
has become familiar in the chapters which
precede.

With chapter 59 a more detailed study of
inflection begins. This continues through
chapter 115, and includes all.the important
phenomena of English inflection, hich are
explained, not.as.isolated facts, but as means
of expressing varieties of human thought.
The explanations are made as simple as
possible, and this very simplicity
necessitatesa somewhat fuller treatment
thaniisusual in'school grammars. The
paradigm of the verb has been much
simplified by a careful discussion of verb
phrasessA number of notes in fine type deal
with some of the.more striking facts of
historical'grammar, and may be used by the
teacher at his discretion to illustrate the true
nature of the forms and constructions of
which they treat. The study of this part of
the book implies constant reviews of the
earlier chapters. For convenience, the point
at which such reviews may be
advantageously made is indicated in
footnotes, but the teacher will of course use
his own judgment. In particular, it will be
found desirable to continue practice in
analysis, and for this purpose abundant
material is contained in the exercises
appended to the several chapters.

13
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A number of the more difficult syntactical
questions are deferred until inflection has
been mastered (see chapters 116-142). Their
treatment at this point affords an
opportunity for a thorough and systematic

review of the structure of complex sentences.

The appendix contains a list of irregular
verbs and other material intended for
reference. The lists of irregular verbs may be
used in connection with the lessons on the
preterite and the participles (chapter 91-95).
These lists differ from those furnished by
most grammars insone important particular:
they contain only such forms as-are
unquestionably correet in accordance with
the best modern prose usage. Experience has
shown that the attempt to include in a single
list rare, archaic, and poetical verb=forms
along with those habitually employed by the
best prose writers of the present day is
confusing and even misleading to the
beginner.! Accordingly, such archaic and
poetical forms as have to be mentioned are
carefully separated from the forms regularly
used in modern prose.

Exercises for practice are furnished in liberal
measure. It is not intended that every pupil
should necessarily work through all these
exercises. Each teacher is the best judge of
precisely how much practice his pupils
require. The aim of the authors has been to
provide such material in abundance and
with due regard to variety.

In the choice of technical terms, the authors
have preferred those names which are
universally intelligible and have the

I See Appendix B.
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authority of long-continued usage in all
languages, to other terms which are scarcely
seen outside of the covers of elementary
English grammars. Thus, for example, the
term genitive has been preferred to
possessive. One advantage of this plan is
that it does not isolate the study of our own
language from the study of foreign
languages. Here again, however, the
individual teacher can best judge of the
needs of his pupils. Hence the alternative
terms are regularly mentioned, and they
may be substituted without inconvenience.

Theauthors make no apology for employing
certain shorthand grammatical terms which
cause no difficulty to the youngest pupils. A
studious effort to separate the name from the
thing named; for example, may be important
for the philesopher, but it is only baffling to
the beginner. No real confusion of thought
can ever arise from speaking of an adjective,
for example, as “modifying, or describing, a
noun,” instead of always taking pains to
represent it as “modifying the meaning of
the noun” or “describing the person or thing
for which the noun stands.” Scientific
grammarians the world over have given
their sanction to such shorthand expressions,
and they have been unhesitatingly used in
this book whenever directness could be
gained thereby. Surely there is no danger
that the youngest child will ever mistake the
word apple for the object which bears that
name!



INTRODUCTION

Introduction

LANGUAGE AND GRAMMAR

Language is the expression of thought by
means of spoken or written words.

The English word language comes from the
Latin word lingua,”the tongue,” and was
originally applied to oral speech. But the art
of writing is now so common that it is quite
as natural for'us to speak of the language in
which a/book is written as of the language in
which anaddress is delivered ora
conversation carried on.

Many savage tribes (for example, the North
American Indians) have a method of
conversing in gestures without speaking at
all. This is called the sign-language. All
language, however, is really the expression
of thought by means of signs;.for.spoken
words are signs made with the voice, and
written words are signs made with/the’pen.

Thus when we speak or write the English
word dog, we are just as truly making a sign
as an Indian is when he expresses the idea
dog by his fingers. Our spoken or written
sign for dog cannot be understood by
anybody who does not know the English
language; for different languages have
different words, that is, different signs, for
the same thing or idea. Thus the German
word for dog is Hund; the Latin word for dog
is canis, and so on.

For example, soldier, sailor, dog, cat, horse, tree,
river, house, shop, call up in our minds images
of persons or things; run, jump, write, travel,
suggest kinds of action; red, black, tall,
studious, careful, suggest qualities belonging
to persons or things.

By the aid of such distinct and picturesque
words as these, we can express many
thoughts and ideas; that is, we can talk or
write after a fashion. But we cannot talk in a
connected manner. If, for example/we wish
to say that the'house is on fire, we'can
express our thought imperfectly by saying
simply, “House burn!” or “House! fire!” as a
young child, or a foreigner who knew very
little'English,/might do. But if we wish to
express our thought fully, it would be
natural to say, “The house is on fire.” That is,
besides the words that express distinct ideas,
we should use little words, the, is, on, which
do not call up.any clear picture in the mind.

To express thought, then, language needs
not merely words that are the signs of
distinct ideas, but also a number of words
like is, was, in, to, but, if, which serve merely
to join words together and to show their
relations to each other in connected speech.

Most words are the signs of definite ideas.

The relations of words to each other
in connected speech are shown in
three ways:
(1) by their form;
(2) by their order or arrangement;
(3) by the use of words like and, if,
to, from, by, etc.

15



The Mother Tongue

L. In the phrase “John's hat,” the form of the
word John’s shows the relation of John to the
hat; that is, it shows that John is the owner or
possessor of the hat.

II. Compare the two sentences:

John struck Charles.
Charles struck John.

The meaning is entirely different. In the first
sentence, John gives the blow and Charles
receives it; in the second, Charles does the
striking and John gets hit. Yet the forms of
the three words John, Charles, and struck are
the same in both sentences. In each case the
relation of the three words.to each other is
shown by the order in which they stand; the
word which comesfirst is.the name of the
striker, and the word which follows struck is
the name of the person who receives.the
blow.

I1I. Let us examine the use of such words as
of, by, to, from, and the like. In the following
phrase,

The honor of a gentleman,

the relation of honor to gentleman is shown by
the word of. The honor, we see, belongs-to
the gentleman.

The relation in which a word stands to
other words in connected speech
is called its construction.
Grammar is the science which treats of the
forms and the constructions of words.

The study of grammar, then, divides itself
into two parts:
(1) the study of the different forms
which a word may take (as
John or John's; walk or walks or
walked; he or him);
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(2) the study of the different
constructions which a word
may have in connected speech.

(3) The first of these parts is called
the study of inflection, the
second the study of syntax.

The inflection of a word is a change in its
form to indicate its construction.
Syntax is that department of grammar
which treat of the constructions of words.

In some languages, the constructions of
words are shown to a great extent by means
of‘inflection Thus, in Latin, lapis means “a
stone”; lapidis, “of a stone”; lapide, “with'a
stone”; lapidum “of stones,” and so on. The
word lapis, it will be seen, changes its form
by inflection‘as,its.construction changes.
English was formerly rich in such inflections,
but most of these have been lost, so that in
modern English the constructions of many
words have to be shown either by their order
or'by the use of various little words such as

of, with.

The rules of grammar get their authority
from usage.

By usage is meant the practice of the best
writers or speakers, not merely the habits of
the community in which a person happens
to live. There are, of course, varieties in
usage, so that it is not always possible to
pronounce one of two expressions
grammatical and the other ungrammatical.
In some cases, too, there is room for
difference of opinion as to the correctness of
a particular form or construction. Butin a
language like English, which has been
written and studied for centuries, all the



main facts are well settled. Usage, then, is
practically uniform throughout the English-
speaking world. Pronunciation differs
somewhat in different places, but educated
Englishmen, Americans, and Australians all
speak and write in accordance with the same
grammatical principles.

Since language is the expression of
thought, the rules of grammar agree,
in the main, with the laws of thought.

In other words, grammar accords, in the
main, with logic, whichiis'thescience that
deals with theprocesses of reasonable
thinking.

There are, however, some exceptions. Every
language has its peculiar phrases or
constructions which appear+to be irregular
or even illogical, but which, because they
have become established by usage, are not
ungrammatical. These are called idioms
(from a Greek word meaning
“peculiarities”).

For example, if we say “When areyou going
to study your lesson? “we use the word
going in a peculiar way without any
reference to actual motion or going. We mean
simply “When shall you study?” This use of
“are you going” for “shall you” is, then, an
English idiom.

One may speak or write grammatically and
still not speak or write in what is called a
good style. In other words, language may be
grammatical without being clear, forcible,
and in good taste.

Thus in the sentence “Brutus assassinated
Caesar because he wished to become king,”
no rule of grammar is broken. Yet the style of
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the sentence is bad because the meaning is
not clear; we cannot tell who it was that
desired the kingship — Caesar or Brutus.
Again, “He talks as fast as a horse can trot”
is perfectly grammatical, but it would not be
an elegant expression to use of a great orator.

Good style, then, is impossible without
grammatical correctness, but grammatical
correctness does not necessarily carry with it
good style.

The ability to speak and write correctly does
not depend on a knowledge of grammatical
rules. It is usually acquired by unconscious
imitation, as children learn to talk. Yet an
acquaintance with grammar is of great help
in acquiring correctness of speech. In
particular, it enables one to criticize one's self
and to decide between what is right and
what is wrong in. many doubtful cases.
Grammat, then, is useful as a tool.

But the study of grammar is also valuable as
training in observation and thought.
Language is one of the most delicate and
complicated instruments which men use,
and a study of its laws and their application
is a worthy occupation for the mind.

DEVELOPMENT OF LANGUAGE

Language never stands still. Every language,
until it dies (that is, until it ceases to be
spoken at all), is in a state of continual
change. The English which we speak and
write is not the same English that was
spoken and written by our grandfathers, nor
was their English precisely like that of
Queen Elizabeth's time. The farther back we
go, the less familiar we find ourselves with
the speech of our ancestors, until finally we
reach a kind of English which is quite as
strange to us as if it were a foreign tongue.
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Such changes take place gradually—so
slowly indeed, that we are hardly aware that
they are going on at all—but in the long run
they may transform a language so
completely that only scholars can recognize
the old words and forms as identical, at
bottom, with the new. Indeed, the changes
may go so far that entirely new languages
are formed.

Thus from Latin, the language of the ancient
Romans (which is now dead) have come, by
these gradual processes, a whole group of
living modern languages, including French,
Italian, and Spanishydiffering from each
other so much that a Frenchman cannot
understand an Italian or a Spaniard any
better than he can an Englishman or a
German.

The changes which a language undergoes
are of many different kinds. Most of them,
however, we can observe in our own
experience if we stop to think of what takes
place about us. They affect

(1) vocabulary, that is, the stock of
words which a language
possesses,

(2) the meanings of words,

(3) their pronunciation and
spelling,

(4) their forms of inflection,

(5) their construction, that is, the
manner in which they are put
together in expressing thought.

I. Many. words and phrases which once
belonged to the English language have gone
out of use entirely. Such words are said to be
obsolete (from a Latin word which means
simply “out of use”).
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Thus holt ("wood”), couth
("known”), thilk (”that same”),
achatour ("buyer”), warray (“to wage
war”), are obsolete English words.

Many words and phrases, though obsolete in
spoken English and in prose writing, are still
used in poetry. Such words are called archaic
(that is, ancient).

Examples are ruth ("pity”), sooth
("truth”), wot ("know”), ween
("think”), eke (”also”).

But changes in vocabulary are not all in the
way of loss. New words and phrases are
always springing up, whether to name new.
things and ideas or metely for the sake of
variety in expression.Thus within the
memory of persons now living the words
teleqraph telegram, telephone, dynamo, and the
like, have come into existence and made
good their place in the English language.

Both of these processes—the rise and the
disappearance of words—may be observed
by every one in the case of what we call
slang. Slang words spring up almost daily,
are heard fora timeifrom the lips of old and
young, and then vanish (become obsolete),
only to be replaced by newcomers. Now and
then, however, a slang word gets a footing in
good use and so keeps its place in the
language. Thus, mob, snob, boss, chum, were
originally slang, but are now recognized
members of the English vocabulary.

II. Changes in meaning. The words of a
living language are constantly changing in
sense. Old meanings disappear and new
meanings arise. Thus, in the following
passages from Shakespeare, the italicized
words all bear meanings which, though
common three hundred years ago, are now
out of use {obsolete):



She is of so sweet, so gentle, so
blessed a condition. [Condition here
means “character” or “nature.”]
Advance your standards. [Advance
means “lift up.”]
Make all the money thou canst.
[Make here means “collect,” “get
together,” not, as in modern English,
“earn” or “gain.”]?
III. Changes in pronunciation and spelling.
The business of spelling is to indicate
pronunciation. In a perfect system, words
would be spelled as they are pronounced.
Such a system;, however, has never been in
use in any language, and, indeed, is
impracticable, for no/two persons pronounce
exactly alike. Even if a perfect system could
be devised, it would not remain perfect
forever, since the pronunciation of every
language is constantly changing so long as
the language is alive at all. In the last five
hundred years the pronunciation of English
has undergone a complete transformation.
Our spelling, also, has been much altered,
but, as everybody knows, it is far from. deing
its duty as an indicator of the sounds of
words.

IV. Inflection, as we have learned, is a
change in the form of a word indicating its
construction (or rela